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UNESCO - a global leader in education

Education is UNESCO's top priority because it is a
basic human right and the foundation for peace
and sustainable development. UNESCO is the
United Nations' specialized agency for education,
providing global and regional leadership to drive
progress, strengthening the resilience and capacity
of national systems to serve all learners and
responding to contemporary global challenges
through transformative learning, with special focus
on gender equality and Africa across all actions.
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United Nations
Educational, Scientific
and Cultural Organization

The Global Education 2030 Agenda

UNESCO, as the United Nations' specialized agency for
education, is entrusted to lead and coordinate the
Education 2030 Agenda, which is part of a global
movement to eradicate poverty through 17 Sustainable
Development Goals by 2030. Education, essential to
achieve all of these goals, has its own dedicated Goal 4,
which aims to “ensure inclusive and equitable quality
education and promote lifelong learning opportuni-
ties for all.” The Education 2030 Framework for Action
provides guidance for the implementation of this
ambitious goal and commitments.
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Youth demands for quality climate change education

Key findings

The quality of the current climate change education is in question. Seventy per cent of the youth
surveyed say that they cannot explain climate change, or can only explain its broad principles,
or do not know anything about it, putting into question the quality of climate change education
in our schools today.

The younger the respondents, the higher the level of satisfaction
of their learning experiences on climate change education.

Girls have less confidence in dealing with climate change based
on what they learnt in school compared to boys.

Climate change education that helps them to understand,
to take better action on climate change and to recognize
the human place within nature.

Diverse aspects of climate change taught across subjects in an
interdisciplinary manner to address complexity and interlinkages.

Learner-centred, experiential and reflective ways of learning making climate change
education more fun, solutions-based and action-oriented.

That their teachers are well supported to become ready to teach climate change.
They are concerned that teachers are not confident enough and have limited resources
to teach about climate change.

That schools be important learning spaces for climate change.
More say in decision-making on climate change action in school.

Contextualized climate change education through engagement with
the local community.

Specificities of their geographic and demographic contexts be addressed. Youth coming from
Small Island Developing States (SIDS) and Least Developed Countries (LDCs) in particular
demand more climate change education than is currently offered.
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Introduction

“The worst feeling is to want to do something about climate change, because
it affects all and it will get worse, but you don’t have the resources, you don't

know where or whom to reach out to.”

Poland (19 years)

The planetary crisis associated with climate change,
biodiversity loss and pollution threatens the very
survival of human beings. The UN Secretary-General
calls the climate crisis ‘a battle for our lives, as we
still struggle to transform our societies to reach

the 1.5-degree Celsius path recommended by the
Paris Agreement. In an increasingly complex and
interconnected world with a real, existential threat
such as climate change, there is a growing call

for education to enable individuals, as agents of
change, to acquire the knowledge, skills, values and
attitudes that lead to the green transition of our
societies. However, according to UNESCO’s recent
findings, not enough is being done. Nearly half of
the 100 countries reviewed had no climate change
mentioned in their national curriculum frameworks.
While most of the 58,000 teachers surveyed

(95 per cent) believe that it is important to teach
about climate change, only about 23 per cent can
explain thoroughly how to take climate action. These
stark findings echo the intensifying eco-anxiety of
young people, who note that they are frightened
about their future.

Recalling article 6 of the UN Framework Convention
on Climate Change and article 12 of the Paris
Agreement which highlight the role of education,

UNESCO, the UN lead agency for Education

for Sustainable Development (ESD), launched

the global framework ESD for 2030 at the UNESCO
World Conference on ESD in May 2021, where over
70 ministers and vice-ministers of education as well
as 2,800 stakeholders committed to integrating
ESD, including climate action, as a core curriculum
component. This was followed up by the Milan
Youth4Climate Manifesto and the Glasgow Work
programme on Action for Climate Empowerment
at COP26 in Glasgow where, for the first time, climate
change education occupied a central role.

Building on this momentum, the Greening

Education Partnership was launched at the 2022

UN Transforming Education Summit, with the aim

of getting every learner climate-ready. to contribute
to the global efforts for coordinated actions through
the Partnership, UNESCO is undertaking the
“Greening Every School” project, the first component
of which entails co-developing a green curriculum
guide with young people. This project is consists

of in two phases; 1) compiling youth demands and

2) translating youth demands into a curriculum guide
for policy-makers and educators. This document
presents the outcome of the first phase which focuses
on gathering youth voices.
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Methodology

Data and information were collected through
an online survey and focus group discussions.
The web survey was developed in Lime Survey
and disseminated to young people globally

in collaboration with partners between 22 June
and 8 August 2022.

In addition, five regional focus group discussions
with young people aged 12-25 were held. Young
people were selected based on recommendations
from strategic partners of UNESCO, with geographical
balance, diversity of age and of gender. The survey
and focus group discussions were designed to explore
the status of climate change education, levels of
satisfaction and expectations of young people along
the five key elements of whole-school approaches

to climate change: learning content, ways of teaching
and learning, the learning environment, school
management and learning partnerships.
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The quality of the current climate change
education is in question

Most young people (91 per cent) indicate they

learnt about climate change at school. However,

they expressed concerns about the quality of the
climate change education that they received. Seventy
per cent of young people surveyed said that they
have heard about climate change but cannot explain
what it is (27 per cent) or can only explain the broad
principles (41 per cent), or do not know anything
about it (2 per cent).

Figure 1. How much do you know about climate change?
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While 90 per cent of the respondents at least
moderately agree that schools should be places
where people get prepared for climate change, only
79 per cent note that schools are currently functioning
as places to prepare people for climate change. One in
five respondents report that they do not feel prepared
for climate change based on what they have learnt

at school and most of the respondents (91 per cent)
would like to have more climate change taught at
school. In particular, young people are concerned that
climate change is only covered in a generic way and
not connected to specific action.

“l was not taught climate change in
school and | would really like to see that
change for upcoming generations.”’

Nigeria (25 years)

“In English class, we talked about climate change
but we never talked about climate change
mitigation. We spoke about climate change

in a really general way, nothing specific”

Chile (19 years)

Youth demand climate change education
to understand and take better action on
climate change and to help reconsider the
human place within nature, through whole-
school approaches.

While overall the top three purposes of climate change
education identified by respondents are to gain
scientific knowledge about climate change and its
consequences; understand what human activities
cause climate change; and be able to take action

and make a positive change, there are some regional
variations: respondents from Europe and Northern
America (67 per cent) and Central and Southern Asia
(69 per cent) are most likely to note the central role
climate change education plays in making a positive
change in society, while those from Northern Africa
and Western Asia and sub-Saharan Africa (58 per cent
and 54 per cent respectively) are more likely to note
the purpose of climate change education is to develop
skills to adapt to climate change.
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“The interrelation of sustainability and how

it's not only about the environment, but also
[covers] the inequalities that it causes, and how
inequalities are propagated by environmental
injustice. | think those things are really important
to counter this misconception that climate
change is just this issue that hardcore activists
are advocating for whereas it’s something that
actually affects everyone in the whole world”

Philippines (17 years)

Young people who took part in the in-depth

discussion expressed the need for education to revisit
how we view the human relationship with nature.

The recognition of the human place within nature away
from a human-centric, dualistic perspective should be
the values basis of the new climate change education.

“| feel like a guest of nature, we have
to respect nature for it to respect us back.”

Cyprus (17 years)

“The problem is that in the pedagogy, [teachers]
don’t connect the people or students to nature so
that they feel empathy and respect towards it”".

Morocco/Tunisia (23)

“We should divert from the anthropocentric view
that human is the greatest creature that has ever
been [on earth]. There is always the belief that

we are the best and we know best, but we are
supposed to be here, on earth to discover many
other important facts, knowledge and wisdom from
other species, other beings, now and in the future”.

Poland (19)

Of the young people surveyed, 60 per cent noted
that they learn about climate change largely
through teaching and learning in the classroom
(Figure 2), followed by partnerships and community
engagement (26 per cent); and school management
(23 per cent). Learning through school facilities and
operations is limited (16 per cent). When asked where
they would like climate change to be incorporated
at school, young people placed greater emphasis
on partnerships and community engagement (43
per cent) and school management (33 per cent), as
well as in school spaces (24 per cent) in comparison
to what they are currently experiencing.

To have a better understanding of youth demands,
the following sections zoom into each of the areas
of whole-school approaches to climate change
education, i.e., learning content, ways of teaching
and learning, the learning environment, school
management and learning partnerships.

Figure 2. Where is/was climate change incorporated
at your school?

Learning content and teaching methods

Partnership and community engagement

School management

In school spaces

None of these

LEARNING CONTENT

Youth demand

Climate change education is most commonly taught
within natural sciences (50 per cent) according to the
respondents. Only 25 per cent of young people note
that climate change education has been embedded
in several subjects and 40 per cent of respondents
said that it is taught as a standalone subject. It is
interesting to note that the higher the age bracket,
the less climate change tends to be taught as a stand-
alone subject. Twenty-two per cent of respondents
from countries in Europe and Northern America
noted that climate change education was embedded
in several subjects in their curriculum, the highest
among all regions. Oceania had the lowest
percentage (five per cent) of respondents who noted
that climate change is embedded in several subjects.
Respondents from Eastern and South-Eastern Asia
(38 per cent) said that climate change was taught as
a standalone subject, the highest among all regions.
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On the question of how they would like climate
change education to be taught, preference for it

to be taught as a stand-alone subject or across
several subjects rose, while the preference for it
being a part of natural sciences fell. This cuts across
all age groups and all regions. More respondents
from Northern Africa and Western Asia, Europe

and Northern America, and sub-Saharan Africa (42,
40 and 38 per cent respectively) would like to see

climate change taught in different subjects compared

to responses from other regions.

“I think it’s really important to see climate change
not as something separate, but as something
interlinked, not only ecological but also social
and economic. As I'm becoming a teacher for
economics, | really try to do that in my first
practical training to show the students how
climate change and topics can be interlinked.
And | think that’s something really important
because our society is also an interlinked

system and so also is climate change”.

Austria (23 years)

“It's very important for us to use a holistic approach.

(...) For example, how does climate change apply
to policy? How does it impact science? How does
it affect ethics, including environmental ethics?
How does it have an impact on the economic
status of a geographical location like agriculture?”

Nigeria (25 years)

Youth demand

What youth want to know about
climate change

On the cognitive dimension of climate change
education, young people expressed interest in
knowing more about historical responsibilities for
climate change, climate justice, and what climate
change means in their own national and regional
context. Also, there is noticeable interest to learn
more about the latest discussions on climate
solutions, ranging from how to respond to natural
disasters and help restore nature to learning about
alternative economic systems such as the circular
economy so that young people can learn to find
positive alternatives to tackle the crisis.

“It's very important that the right thing
is taught in context to my country,
to me, to my location in Africa”

Nigeria (25 years)

“If I had been taught about climate change in
school,  would be more prepared for disasters
we are facing today. | would have liked to learn
about the historical responsibility of emissions,
climate restoration, the Paris climate Agreement,
how young people can be prepared for policy
participation and negotiation processes,

issues linked to the polluter pays principle.”

Liberia (23 years)

“Circular economy should be a focus not only
educating us on what are the current issues
that are being faced, but also potential ways
that we could integrate solutions into our lives
and our future initiatives and actual ideas on
how to improve it because realistically not one
person can solve climate change, but at the same
time, | feel like it is important to emphasize the
new solutions and the big structures that we
can help to support, so that people not only
know what climate change is, but how to move
forward with climate change in our future”.

Brunei Darussalam (17 years)

How youth want to learn to address feelings
about climate change

In practice, the nexus between emotional
implications of climate change, such as climate
anxiety, and sense of well being, and climate
education remains relatively low, with only

13 per cent of respondents noting that they are
involved in writing about feelings on climate change.
Thirty-one per cent of the respondents from Eastern
and South-Eastern Asia said that they are involved
in activities such as writing about their feelings on
climate change, compared to only 13 per cent from
Latin America and the Caribbean.

“Climate change education should be a
comprehensive discussion, a way to engage
communities, for instance, indigenous
communities. It is also essential to tackle
climate anxiety and climate despair.”

Argentina (25 years)
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What youth want to learn to be able to take
action on climate change

Young people called for more action-oriented
learning on climate change to help them seek
concrete solutions - from hands-on practical skills

to making their own lives more climate-friendly (such
as growing their own vegetables); from developing
entrepreneurship to learning how to voice their
concerns, participate in decision-making processes
and take civic action. This involves learning
leadership, negotiation and digital skills.

“We need to learn skills that are useful, like how

to plant a tree, how to recycle, how to do practical
things. | think if you keep learning things like what is
the best kind of soil to plant a tree, how to properly
recycle and have more practical skills that would
make the learning much more interesting.”

Brazil (22 years)

“I think the first thing for me would be leadership
skills because that’s the most important

thing, having a sense of responsibility for our
environment. And the second thing would be
communication skills, because it’s one thing
to understand climate change and not to be
able to communicate it properly. And | think
for me, because the world is changing and a
lot of things are changing, it will also be digital
skills because we've seen how movement has
been created just via digital platforms and
being able to connect with other people”

Nigeria (25 years)

“Itis essential for students to acquire business
skills in order to tackle climate change from a
business and economic perspective. We have

to look at climate change from the green economic
perspective or the business perspective so that
young people can prepare themselves how they
can create their own business and tap into.”

Liberia (23 years)

“Make those companies or actors respect
the different climates engagement
that they have signed.”

Cote d’lvoire (24 years)

WAYS OF TEACHING AND LEARNING

Youth demand learner-centred, experiential
and reflective ways of learning

Of all respondents, 64 per cent noted that they
learned about the impacts of climate change
through activities such as creating posters, graphs
and paintings (Figure 3). Relatively fewer learned
through projects (33 per cent), collaboration with
local organizations and experts (12 per cent) and
field trips (nine per cent). When asked which types of
activities they want to engage in related to climate
change, young people prefer to do more experiential,
project-based activities, including those held outside
the classroom and working with local organizations
and experts, and less of passive activities and

to have more active engagement. Also, 77 per cent
of respondents strongly agree that climate

change should be learnt with people from various
backgrounds, to address the complexity of the issue.

Figure 3. Which of the following activities do/did you do
at school to learn about climate change?
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According to young people, climate change
education today is not engaging and interesting
enough and is focused on a generic concept of
climate change not on practice, or on what it means
in their own community. Also, there is little space for
young people to express their climate anxiety, which
calls for more diverse pedagogy such as through art,

Young people wish to be involved in interactive
activities such as brainstorming on sustainability

issues in their schools, participating in evaluating their
schools’waste and energy use as well as being involved
in innovative climate change projects. They also note
the important role that mentoring younger students
on acting for climate change has in efforts to create

music, local cultural performances and storytelling.

“I don’t think [l was given the space to express
myself]. Because at school, teachers are just
delivering a talk about the environmental issues
or the programme that they are required to do.
There is no space to actually think about the
problems. And we are supposed to just listen
and then use that experience as a student.”

Viet Nam (17 years)

“Everyone should be able to contribute

to the discussion and implement actions.

With children, we should use art much more
(drawing, dancing, singing, story-telling) to talk
about sustainable development and climate
change. These kinds of activities can help
children to become interested in these topics
and to better understand the messages.”

Benin (23 years)

“100% on the action and less on the concept.”
Chile (19 years)

“In my country we have the Jordan river,

| would make a trip there to show how it
was affected by climate change. We could
do the same for other cultural and natural
spaces. | would like students to see natural
spaces before and now, animals, trees...”

Jordan (24 years)

“Participating in democratic processes, like protests,
is a good way to take action. It is a way to empower
students to take action locally. Students should be
given the opportunity to engage in the community,
while sharing opportunities and treating students
as young adults can help them understand the
seriousness of the issue. Providing learning
opportunities outside of the classroom is really
important to empower students at a local level”

Canada (15 years)

2
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awareness and take urgent action for the climate crisis.

Youth demand

In 2021, a global survey? of 58,000 teachers from

144 countries showed that fewer than 40 per cent of
teachers surveyed are confident in teaching about the
severity of climate change, 32 per cent felt they can
explain climate change in their local context and only
23 per cent felt ready to teach about climate action,
even though 95 per cent of teachers believe that it is
important or very important to teach. The frustration
among teachers was also shared and noticed by
youth who saw that their teachers need more support
to address climate change in classroom, in particular
through more teaching resources and collaboration
with community experts.

“I hope to see teachers who have experiences
on the ground, they could invite young people
to take innovative actions, teachers should
show passion and inspire young people.”

Morocco/Tunisia (23 years)

“My teachers tried hard but they didn’t
have the knowledge, there were not well
prepared, and students did not have

a space to express themselves.”

Brazil, (22 years)

“So, it's very important that they get dedicated
materials to support their learning, relevant
materials, manuals, , resource guides and all of
those things because they can’t support a student
when they themselves do not understand it"

Nigeria (25 years)

UNESCO, 2021 "Teachers have their say: motivation, skills and opportunities to teach education for sustainable development and global citizenship" https://unesdoc.unes-
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LEARNING ENVIRONMENT

Youth demand that schools be important
learning spaces for climate change

While 89 per cent of respondents agree that schools
should be places where people get prepared for
climate change, only 78 per cent note that schools
are currently functioning as such. Among regions,
only 43 per cent of participants from Europe and
Northern America agreed, moderately agreed or
strongly agreed to this statement, the lowest among
all regions, while the most positive responses were
from respondents in Eastern and South-Eastern Asia
(88 per cent). Ninety-one per cent of all respondents
agree that green spaces are important in school

and many activities need to be outdoors. This
resonates with the call that “transforming school
grounds into nature-rich environments is a powerful
tool that improves physical and mental health,
social and cognitive skills, creativity, and academic
performance”?

“If you see nature and engage with it regularly,

it becomes like your good friend, you want

to value, and that’s something really important
because a lot of young people especially, are

only growing up in big cities where they have
only parks where every tree has the same size,

the same shape and so on. So, they're not growing
up with what we want to tell them to protect.

And that makes it really hard to understand”.

Austria (23 years)

“[The] learning space should be such that

it inspires and sparks critical thinking and
curiosity. Students should be immersed in
the learning process. This way they are more
encouraged to learn about the environment.”

Nigeria (25 years)

SCHOOL MANAGEMENT

Youth demand more say in decision-making
on climate change actions in school

Climate change efforts in school are more often

led by adults (53 per cent) such as head teachers,
teachers and school administrative staff than

by students, their representatives or student
organizations (20 per cent), according to the survey.
There are only limited participatory decision-making
processes (18 per cent) through parent-teacher
associations or parent-teacher-student committees.

Figure 4. Who leads climate change activities in schools?

4% 5%

No one \ Person not known

18% “ 33%
Parent-teacher '\ / Adults such as
associations or head teachers,
parent-teacher teachers

student committees and admin staff
20%

Students and student

organizations

In climate change education experiences, only

32 per cent of respondents have brainstormed on
what makes the school sustainable. Only 32 per cent
of respondents participate in evaluating their
school’s waste and energy use. Young people
demand that students should have a greater role

in decision-making processes in school and connect
it with their learning activities on climate change,

so that schools become innovative hubs for all
relevant stakeholders to engage in climate action.

3 The Salzburg Global Seminar, 2022 “The Salzburg Statement for Greening School Grounds & Outdoor Learning”
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“Giving students the creative freedom to be able
to make these decisions and not like overseeing
them too much, allow them to have the creativity
to actually make these changes. allowing students
to make their own clubs, giving the public the
ability to actually make change within the school”

Philippines (17 years)

“We don't have particular councils related to climate
change decisions, but we have a Parents Association
that can make decisions, it involves parents and
teachers. There are students’bodies that can talk
about many decisions. However, environment

and sustainability are not specific topics covered

in these councils. But these topics should be.”

Nigeria (25 years)

LEARNING PARTNERSHIPS

Youth demand

Currently, the most popular forms of community
engagement activities on climate change that
learners experience at school are through social
media and TV, newspapers, and radio (33 per cent),
and community events about climate change such as
energy saving campaigns (29 per cent). Young people
would like to see more partnership activities in the
local community to strengthen relevance of climate
change education, such as organized community
events on climate change, joint projects with local
organizations and other schools as well as tours
showing their school’s action on climate change.
They note that it would be informative to invite
guest speakers from local stakeholders including

civil society.

“Oftentimes, a lot of schools and a lot of
students live in this bubble where climate
change doesn't really affect them. But | think
immersing themselves in a community where
it does affect them allows people to gain a
whole new perspective to act differently.”

Philippines (17 years)

“Having guest speakers going out to the nature,
(...) they have been the most engaging ways for
me to learn about climate change because you're
learning about it head on and you're learning
about it from a real experience and a real lens.”

Canada (15 years)

“Parents also need to be involved so that when
children go home the learning process continues.”

Liberia (23 years)

CONTEXTUAL SPECIFICITIES

Youth demand

Eastern and South-Eastern Asia

While the region had the highest proportion of
respondents (96 per cent) compared to other regions,
who said that climate change was taught in their
schools, the quality of the education was in question.
For instance, only 26 per cent of respondents from
this region said that they could explain climate
change well, the second lowest among all regions. It
had the highest number of respondents (38 per cent)
who noted that climate change education is taught
as a stand-alone subject, compared to other regions.
Respondents from the region particularly raised

the importance of contextualizing the learning
experience and linking it to the local community.

“(...) interact with the local community and see
how it does impact some groups or local areas,
where you can interact with the community
and gain a whole new perspective.”

Philippines (17 years)

Central and Southern Asia

The region has the second highest percentage of
respondents (46 per cent) who noted that they

knew a lot about climate change and could explain

it well. The region had the highest proportion of
respondents (60 per cent) who called for experiential
learning activities such as tours showing their school’s
climate action activities.
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“Not just in the school, but outside, where they
can actually connect with the community who is
actually practicing climate action, [...] the people
that are actually living in harmony with nature.”

India (25 years)

Sub-Saharan Africa

The region has the highest percentage of
respondents (56 per cent) who noted that they know
a lot about climate change and can explain it well.
Young people from sub-Saharan Africa stressed the
importance of historical responsibility for climate
change and the need to develop entrepreneurship
skills to address climate change.

“When it comes to learning about climate change,
we need to cover major themes, starting from
what is climate change and the causes of climate
change [...]. We need to learn about the policies,
economic processes, politics and negotiation
which relates to umbrella processes such as the
Paris Agreement itself, and more importantly

the post-Paris Agreement related to loss and
damage, finance, polluter pays principle, extensive
producer responsibilities. All the topics that

have very current consequences and impact. ”

Nigeria (25 years)

Northern Africa and Western Asia

Respondents from Northern Africa and Western Asia
were more likely to note that climate change was
taught through extra-curricular activities (26 per cent
of respondents in this region), which was the highest
among regions. Notable comments from discussants
from the region include the need for digital and
critical thinking skills.

“The most important skill is searching because
climate change is a huge topic, schools can’t
cover it entirely. Young people can search

the things that they care about. | didn’t learn
anything about climate change at school”

Saudi Arabia (20 years)

Latin America and the Caribbean

The region had the highest percentage of
respondents (79 per cent) who said they have limited
knowledge about climate change (do not know
anything (3 per cent); heard about climate change
but could not explain (24 per cent); can only explain

its broad principles (52 per cent)). The region reported
the lowest proportion of respondents (10 per cent)
who noted that their schools engaged communities
in teaching and learning about climate change. Young
people from the region were particularly interested in
learning from indigenous knowledge.

“Climate change education should be a
comprehensive discussion, a way to engage
communities, for instance, indigenous communities.
Itis also essential to tackle climate anxiety and
climate despair. to do that, we need to learn the
tools and skills to mitigate climate change. We

have a lot to learn from them, and each other”.

Argentina (25 years)

Europe and Northern America

The region had the highest percentage of
respondents (37 per cent) who reported that they
did not receive climate change education in school,
compared to other regions. Around half of the
respondents from the region (47 per cent) replied
that they are not well-prepared to respond to climate
change based on what they learned at school,
which is the highest proportion of dissatisfaction

in comparison to other regions. Notably, there
were comments on the importance of learning

to participate in decision-making processes on
climate change.

“Participating in democratic processes, like protests,
is a good way to take action. It is a way to empower
students to take action locally. Students should

be given the opportunity to engage in the local
community, sharing opportunities and treating
students as young adults to understand the
seriousness of the issue. Providing learning
opportunities outside the classroom is really
important to empower students in a local level”.

Canada (15 years)
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Oceania

The region had the lowest representation among
respondents in the survey, with only 37 young people
responding to the survey. With this limitation in mind,
this region had the second highest proportion of
respondents (76 per cent), compared to other regions,
who noted that schools are currently functioning as
places to prepare people for climate change.

The younger the respondents, the higher
the level of satisfaction of their learning
experiences on climate change education

Compared to older respondents, younger
respondents feel they are better prepared to deal
with climate change based on what they learned

in school (81 per cent of 14-16 year olds; 63 per cent
of 23-25 year olds), though they may not feel

as confident as older groups to explain climate
change well. This is also confirmed by testimonies of
discussants where younger people tended to express
a higher satisfaction regarding their learning
experiences of climate change education as opposed
to older age groups who tended to express high
disappointment and dissatisfaction of their learning
experiences. This observation could be an indication
of an improvement in recent years in the integration
of climate change education in schools.

Girls have less confidence to deal with climate
change based on what they learnt in school
compared to boys

Twenty-four per cent of all female respondents report
that climate change education they have received in
school has not prepared them to deal with challenges
posed by climate change, compared to only

15 per cent of male respondents.

Twenty-one per cent of all respondents from LDCs
reported that they did not learn about climate change
in school compared to eight per cent from non-LDCs.

Young people from SIDS tended to report that they
learned about climate change as a separate subject
and were more likely to report that they did not feel
prepared for climate change based on what they had
learned at school, compared to other respondents.
Thirty-six per cent of respondents from SIDS and

41 per cent of respondents from LDCs reported that
they did not feel prepared to deal with climate change
based on what they learned at school, compared to 21
per cent from both non-SIDS and from non-LDCs.
Similarly, 48 per cent of respondents from SIDS and 39
per cent from LDCs said that schools are not currently
functioning as places to prepare people for climate
change, compared to 21 per cent of respondents both
from non-SIDS and from non-LDCs.

Figure 5.

Percentage of young people who feel prepared to deal with
climate change based on what is learnt at school

LDC 41%
Non-LDC
LDC 36%
Non-LDC
0% 10% 20% 30% 40% 50%

Percentage of young people who feel that schools are not currently
functioning as places to prepare people for climate change

SIDS 48%
Non-SIDS
sIDs
Non-SIDS
0% 10% 20% 30% 40% 50%
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Recommendations

>

The quality of climate change education
should be improved so that youth gain

a deeper understanding of the complex

and interlinked nature of climate change
and are able to take action. Content coverage
should be extended to highlight the socio-
economic and political causes and ramifications
of climate change. This may include stronger
emphasis on human-induced causes of

climate change, historical responsibilities for
climate change, climate justice and alternative
economic systems, indigenous knowledge and
traditions, responses to natural disasters, and
building upon renewed values recognizing the
human place within nature away from human-
centric perspectives.

Climate change education should be
interdisciplinary and embedded in all
subjects within curricula. The learning

should draw upon both formal and non-formal
education practices to include art, music and
local culture to engage ‘head; ‘heart’and ‘hands’
through developing cognitive, socio-emotional
and behavioural skills.

The purpose of climate change education
should be clearly established to prepare
young people to tackle the climate crises
by providing them with the ability to take
action and bring about positive change
in societies. This entails an action-oriented
approach, providing a place in decision-
making processes and engaging with local
communities so that young people can put
their learning into practice.

Teachers should be supported with sufficient
and adequate resources, professional
development opportunities, and collaboration
with community actors to have the confidence
and passion to empower learners to learn and
engage with climate action.

The learning content should be both global
and contextualized to local realities. The
gaps found in different experiences of young
people across regions, gender and age should
be addressed when designing quality climate
change education curricula. The demands of
young people from Small Island Developing
States and Least Developed Countries require
particular attention.

Key references

Article 6 of the UN Framework Convention on Climate Change : encourages people to take the lead and cooperate

in creative climate change education and training.

Article 12 of the Paris Agreement calls for parties to enhance climate change education, training, public awareness,
public participation, and public access to information.

Education for Sustainable Development: Towards achieving the SDGs (ESD for 2030) framework and its roadmap

is the overarching guiding framework on ESD under which climate change education is considered as one
of the thematic focus areas.

Berlin Declaration on Education for Sustainable Development adopted at the UNESCO World Conference on Education

for Sustainable Development calls for climate action to be a core curriculum component.
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https://unfccc.int/files/essential_background/background_publications_htmlpdf/application/pdf/conveng.pdf
https://unfccc.int/sites/default/files/english_paris_agreement.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000370215.locale=en
https://unesdoc.unesco.org/ark:/48223/pf0000374802.locale=en
https://en.unesco.org/sites/default/files/esdfor2030-berlin-declaration-en.pdf
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This document summarizes the findings of a global survey and focus group discussions
on young people’s learning experiences and demands on quality climate change education,
based on responses from about 17,500 young people across 166 countries.

The findings shed light on how young people are currently experiencing climate change education

and what they want to see differently in the future around five key aspects: learning content, ways of
teaching and learning, the learning environment, school management and learning partnerships. Currently,
70 per cent of the youth surveyed cannot explain, can only explain the broad principles, or do not know
anything about climate change, as they feel a lack of quality in the current way climate change is taught.

The observations gained through the study are intended to inform the discussions on climate
change education and Action for Climate Empowerment at Climate Change Conferences of Parties
and beyond. Under its global framework on Education for Sustainable Development ‘ESD for 2030
and through the Greening Education Partnership launched at the UN Transforming Education
Summit, UNESCO aims to get every learner climate-ready by supporting Member States’ efforts

to integrate climate change education holistically in education policy and practice. Based on

the demands of young people presented in this document, UNESCO and its partners will work

to translate youth demands into a curriculum guide for policy-makers and educators.

To participate in efforts to get every learner climate-ready through quality climate change education,
commit to your action for the Greening Education Partnership. https://bit.ly/3Cwi2Ua

Stay connected

UNESCO
7, place de Fontenoy

@ https://on.unesco.org/esd

y #esdfor2030 #LearnForOurPlanet
@UNESCO

UNESCO’s Education for Sustainable Development LinkedIn Group
https://on.unesco.org/esd-linkedin
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